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ABSTRACT 

This study aimed to examine the relationship between emotional intelligence, motivation to 

learn English, and students’ ability to write procedural texts among ninth-grade students at 

MTs Negeri 3 Bolaang Mongondow Selatan. The study employed a quantitative correlational 

design involving 75 students selected through total sampling. Data were collected using 

emotional intelligence and learning motivation questionnaires, as well as a procedural text 

writing test, and were analyzed using correlation and regression techniques. The results 

indicated a positive and significant relationship between emotional intelligence and students’ 

learning motivation, with self-motivation showing a strong positive correlation (r = 0.673, p < 

0.05). In addition, both emotional intelligence and learning motivation were positively and 

significantly correlated with students’ procedural text writing ability. Regression analysis 

further revealed that emotional intelligence and learning motivation jointly contributed 

significantly to students’ writing performance. These findings suggest that affective factors 

play an important role in supporting students’ engagement and success in English writing, 

particularly in procedural text production. Therefore, integrating emotional intelligence 

development and motivational support into English instruction is essential to enhance students’ 

writing skills and overall learning outcomes. 
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INTRODUCTION 

 Education plays an important role today. Being educated means honing oneself to 

become more knowledgeable, experienced, and overcoming fears within oneself to explore 

the world. Thus, education is an institution that serves to pass on and develop knowledge, 

skills, and expertise for future generations. The goal of education is to shape basic 

intellectual and emotional abilities related to the environment and fellow human beings 

(Amanda et al., 2024). One important factor that influences student learning success is 

motivation. Motivation is understood as the drive that makes students want to engage in 

learning activities, whether it comes from within themselves (intrinsic) or from their 

https://ejurnal.stkipddipinrang.ac.id/index.php/jse
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surroundings (extrinsic). When students are highly motivated, they tend to be more 

persistent, enthusiastic, and able to face various challenges in the learning process. 

Conversely, low motivation can cause students to give up easily, lose interest, and fail to 

achieve optimal learning outcomes (Suryapermana & Mariah, 2020).  

 Based on observations and interviews conducted at MTs Negeri 3 Bolaang Mongondow 

Selatan, Tolutu Village, Tomini District, it was found that some ninth-grade students have 

low motivation to learn English. The Guidance Counselor (BK) said that there are students 

who often leave the classroom during the learning process, are not serious about following 

lessons, especially English lessons, and do not show responsibility for their assignments. 

The results of initial interviews and observations of 10 ninth-grade students also strengthen 

this condition: they admit to often feeling bored because they spend too much time in class, 

especially during English lessons. After all, the English writing material is too monotonous 

and lacks variety. As a result, students are reluctant to do their assignments, lack focus 

when listening to the teacher, and are reluctant to ask questions when they do not 

understand the material. This point was also strengthened by a statement from (Sari, n.d.), 

this is mainly caused by limited grammatical and lexical knowledge, as well as students’ 

difficulty in remembering English words, which leads them to predominantly use 

Indonesian. 

 Based on the problems identified by the researcher, the problem statement and 

objectives of this study are to examine whether there is a relationship between emotional 

intelligence and learning motivation in English writing skills in writing procedural texts. 

Below are several literature reviews related to this study.  

a. Definition of Emotional Intelligence 

 The term intelligence comes from the Latin word intelligere, which means to connect 

or integrate various elements. Intelligence can be understood as an individual's ability to 

respond quickly and appropriately, both physically and mentally, to new information or 

knowledge, so that experience and knowledge can be used effectively in dealing with new 

situations, events, or challenges. In English, intelligence is referred to as intelligence, while 

in Arabic it is known as az-zaka', which refers to the meaning of interpretation, skill, and 

comprehensive understanding of something. 

In addition, intelligence can be defined as an individual's capacity that reflects their overall 

mental development, especially in terms of thinking skills and mental acuity. On the other 

hand, emotional intelligence, according to Goleman, refers to a person's ability to manage 

and control their own emotions, motivate themselves, and establish and maintain positive 
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social relationships with others (Goleman, 2007). The concept of emotional intelligence 

stated by Daniel Goleman was published in his work entitled  Emotional Intelligence. 

“Emotional intelligence: abilities such us being able to motivate onself and persist in the 

face of frustrations, to control impulse and delay gratification, to regulate one’s moods 

and keep disress from swamping the ability to think, to emphatize and to hope”.  

 Therefore, from this perspective, we know that emotional intelligence consists of  

various skills such as the ability to motivate oneself and persevere in the face of 

disappointment, paying attention to one's desires and not overdoing it,  improving mood, 

and monitoring clear thinking, empathy, and prayer. According to Daniel Goleman's 

concept, personal intelligence and social intelligence are emphasized more.  Goleman's 

view is similar to the two types of intelligence included in the category of multiple 

intelligences, which is interpersonal intelligence and intrapersonal intelligence, Nasution 

et.al (2023). 

b. Emotional Intelligence Aspects 

Goleman describes Emotional Intelligence in five main aspects, as follows: 

Identify Your Emotions: The ability to identify your emotions refers to an individual's 

ability to recognize and understand the feelings that arise when those feelings are 

experienced. This ability is the main foundation of emotional intelligence. In psychological 

studies, self-awareness of emotions is often referred to as metamood, which is a condition 

where a person has reflective awareness of their own emotional state.  

Self-Motivation: Achieving success requires internal motivation within individuals, 

which is reflected in their diligence in order to delay immediate gratification, their ability 

to control their impulses, and the presence of positive psychological drives such as 

enthusiasm, passion, optimism, and self-confidence. 

Recognizing Other People's Emotions: The ability to understand other people's emotions 

is known as empathy. According to Goleman, empathy is reflected in a person's concern 

for others and their ability to recognize the emotional state of others. 

Building Relationships: The ability to build relationships is a social skill that plays an 

important role in supporting popularity, leadership, and individual success in interacting 

with others. Effective communication skills are the main foundation for building and 

maintaining positive social relationships. 

c. Learning Motivation 

According to Maharani, Sumantri, & Fitrah (2024), learning motivation can be defined as 

a combination of internal and external factors that influence students' interest and effort in 
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the learning process. Internal factors include the drive to achieve personal goals, curiosity, 

and the satisfaction felt when learning. Meanwhile, external factors include things such as 

rewards, appreciation from parents or teachers, and a conducive learning atmosphere and 

environment. Therefore, learning motivation is an important concept in education that 

plays a role in determining the level of student engagement in learning activities and their 

academic achievement. 

d. Relationship Between EI, Motivation, and Writing 

Several researchers have examined the relationship between emotional intelligence and 

writing achievement. However, the findings remain inconclusive and show some 

inconsistencies. For example, (Bagheri, Ghasemi, 2013), in their study entitled “Emotional 

Intelligence and Writing Performance” reported that there was no significant relationship 

between emotional intelligence and writing ability, and that none of the components of 

emotional intelligence were correlated with writing performance. In addition, (Donisi et 

al. 2022) found that American high school students who obtained higher emotional 

intelligence scores demonstrated better writing skills than those with lower levels of 

emotional intelligence. Moreover, students with higher emotional intelligence have been 

reported to experience greater psychological well-being and lower levels of anxiety, 

depression, and physical complaints (Alavinia et al., 2012; Halimi et al., 2021; Linares et 

al., 2018). 

e. Characteristic of Procedural Text in English 

The characteristics of procedural texts in English include the use of the simple present 

tense, imperative sentences such as mix, cut, and boil, the use of action verbs, sequence 

adverbs (e.g., first, next, then, finally), and adverbials that indicate time or manner. All of 

these elements function to provide clear, coherent, and systematic instructions so that 

readers can follow the steps in performing an activity. 

Structurally, procedural texts have several main components. First, there is a goal or aim 

that explains the purpose of the activity to be carried out and is usually written in the form 

of a title. Second, there is a list of materials and tools needed, although this part is optional. 

Third, the steps are arranged in sequence, either in numbered or bullet point form, so that 

they are easy for readers to follow. 

In terms of language, procedural texts use the simple present tense with the base form of 

the verb (V1), for example, You boil the water. The sentences used are generally 

imperative, such as Wash the vegetables or Turn on the lamp. In addition, this text makes 

extensive use of action verbs that indicate activities, such as mix, cut, stir, pour, add, and 
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boil. To indicate the sequence of steps, sequence connectors such as first, next, then, after 

that, and finally are used. This text also uses adverbials to provide information on how or 

when, for example, slowly, carefully, or for two minutes. Overall, the language used is 

simple, concise, and clear so that the instructions are easy to understand. 

Based on the literature review above, the author states that understanding the 

relationship between emotional intelligence and writing ability may contribute to 

enhancing the writing performance of Ethiopian high school students. 

This phenomenon demonstrates that some students continue to exhibit low 

motivation to learn English, particularly in writing. These students often lack initiative, 

display low confidence in writing tasks, and struggle to maintain focus during lessons. The 

situation suggests the presence of internal barriers beyond cognitive abilities, specifically 

affective factors related to emotional regulation. This context highlights a research gap, as 

few studies have examined the relationship between emotional intelligence and motivation 

to learn English at the junior high school level, particularly regarding writing skills and 

the unique challenges faced by rural schools such as MTs Negeri 3 Bolaang Mongondow 

Selatan, which differ from those in urban settings.  

Moreover, the low level of learning motivation seen in ninth-grade students indicates 

the need for special attention, especially from a psychological perspective. At this stage, 

students are in the process of searching for their identity. Emotionally, they are still 

unstable, easily influenced by their peers, and tend to try out various roles, whether at 

school, within the family, or in their social environment. In the development of modern 

education, emotional intelligence has been recognized as an important aspect that affects 

the quality of learning. The ability of students to recognize, understand, and control their 

emotions are believed to increase interest, perseverance, and motivation in learning, 

especially in subjects that require creativity and concentration, such as English. Hence, the 

phenomenon of low learning motivation and writing difficulties experienced by students 

indicates the need for an in-depth study of the relationship between emotional intelligence 

and motivation to learn English.  

 

RESEARCH METHOD 

 This study used quantitative methods. (Sugiyono, 2021) stated that the quantitative 

approach is a research approach that uses data in the form of numbers and analysis using 

statistics. The research design used was correlational. In this study, the independent 

variable is emotional intelligence (X), while the dependent variable is learning motivation 
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(Y) in ninth-grade students at MTs Negeri 3 Bolaang Mongondow Selatan.  

 The sample size in this study was 75 students. This study used a total sampling 

technique. The technique is categorized as non-probability sampling, which is a method of 

selecting samples by involving all members of the population who meet the research 

criteria to be used as samples as a whole.  

Data collection in this study was conducted on a Likert scale with four response options, 

consisting of positive (favorable) and negative (unfavorable) statements. These scales 

were used to measure the attitudes, views, and perceptions of the respondents. The 

instrument used to measure emotional intelligence was adapted from (Juliana, Rozali, 

2017).  

 The scale was developed based on Goleman's aspects of emotional intelligence, namely 

self-awareness, self-control, internal motivation, empathy, and the ability to establish 

effective social relationships. Meanwhile, the measurement tool for the Learning 

Motivation variable was taken from (Hidayatullailly, 2019) research. Then, this scale was 

compiled based on Sardiman's learning motivation indicators, which include perseverance 

in completing tasks, resilience in facing obstacles, interest in learning, a tendency to work 

independently, susceptibility to boredom with routines, the ability to maintain opinions, 

resistance to changing beliefs, and enjoyment in discovering and solving problems. The 

English text used by the researcher is Procedure Text. Furthermore, the analysis stage 

was carried out through several tests: normality tests, linearity tests, and correlation tests 

to determine the relationship between emotional intelligence and learning motivation. 

 

FINDINGS AND DISCUSSION 

Findings 

This study involved 75 ninth-grade students from MTs Negeri 3 Bolaang Mongondow 

Selatan as respondents. Data collection was conducted with two instruments, the emotional 

intelligence scale and the English learning motivation scale. The scores of both variables 

were presented in the form of interval data converted from a four-point Likert scale. The 

analysis was conducted on 75 student respondents whose data were all declared valid and 

no data were missing. 

In addition, this section presents research findings based on data analysis obtained 

through emotional intelligence questionnaires, English learning motivation questionnaires, 

and procedure text writing ability tests of students at MTs Negeri 3 Bolaang Mongondow 

Selatan. The presentation of results was compiled objectively and sequentially in 
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accordance with the research objectives and hypotheses without interpretation. 

a) Statistical Description of Research Variables 

The results of the emotional intelligence variable had a lowest score of 72, a highest 

score of 118, and an average of 92.40. This indicates that, in general, the students' 

emotional intelligence levels fell within the moderate to high category. The learning 

motivation variable had a lowest score of 70, a highest score of 115, and an average of 

89.75. This means that most of the students had moderate to high learning motivation. 

Table 1. Descriptive Statistics of Research Variables 

Variable N Minimum maximum mean Std. Deviation 

Emotional Intelligence 75 72 118 92,40 10,25 

Learning Motivation 75 70 115 89,75 9,80 

Source: Author’s Results 

The results of the descriptive analysis indicate that the emotional intelligence variable 

has an average value of 53.3%, which falls within the moderate category. Additionally, 

26.7% of the values fall within the high category, and 20.0% fall within the low category. 

This shows that there is variation in the level of emotional intelligence among students. 

Meanwhile, the English learning motivation variable has an average value of 50.7%, 

indicating that student learning motivation is in the moderate category. Meanwhile, 25.3% 

are in the high category, and 24.0% are in the low category. These findings indicate that, 

in general, student learning motivation is in the moderate category. 

Figure 2. Answer Distribution Emotional Intelligence 

 

Source: Distribution of Emotional Intelligence’ answers 
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Figure 3. Distribution of Learning Motivation’s Answer 

 

 

Source: Distribution of Learning Motivation’s answers 

The results of normality tests using Kolmogorov–Smirnov and Shapiro–Wilk indicate 

that emotional intelligence and learning motivation data are not completely normally 

distributed. However, based on histogram graphs, normal Q-Q plots, and scatter plots, the 

data show a linear distribution pattern and do not form extreme deviations. Therefore, the 

analysis of the relationship between variables can still be continued. 

Based on the relationship analysis, the data distribution on the scatter plot shows a 

positive relationship between emotional intelligence and learning motivation with the 

ability to write procedural texts. This indicates that an increase in emotional intelligence 

and learning motivation is followed by an increase in students' writing skills. Thus, the 

research hypothesis stating that there is a relationship between emotional intelligence and 

English learning motivation, with the ability to write procedural texts, can be accepted. 

Based on the results of the procedure text writing test, students' writing skills were 

generally in the adequate category. Correlation analysis showed a positive and significant 

relationship between emotional intelligence and procedural text writing skills. In addition, 

the analysis also showed a positive and significant relationship between motivation to learn 
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English and procedural text writing skills. Furthermore, the regression test results show 

that emotional intelligence and learning motivation simultaneously contribute significantly 

to improving students' procedural text writing skills. Thus, the research hypothesis stating 

that there is a relationship between emotional intelligence and motivation to learn English 

and procedural text writing skills can be accepted. 

Discussion 

a) The Relationship between Emotional Intelligence and Students' Motivation to 

Learn English in Procedure Texts 

The results of this study indicate that emotional intelligence has a significant 

relationship with students' ability to write procedural texts. These findings suggest that 

students who can manage their emotions well tend to be more focused, confident, and able 

to organize their ideas systematically in writing. The ability to control emotions also helps 

students reduce anxiety when facing writing tasks, making the process of expressing ideas 

more effective.  

This was proven by the results of the correlation analysis, which showed that self-

motivation had a positive, strong, and significant relationship with student learning 

motivation (r = 0.673; p < 0.05). The correlation value is the highest compared to other 

aspects of emotional intelligence, so it can be concluded that self-motivation is the most 

dominant aspect in increasing student learning motivation. According to Goleman (2022), 

self-motivation is the ability to encourage oneself to achieve goals, persevere in the face 

of obstacles, and direct emotional energy in a positive direction.  

In addition, motivation to learn English has been proven to have a positive relationship 

with the ability to write procedural texts. Procedural texts make it easier for students to 

create, use, or do something in a systematic manner, starting from the goal, materials, to 

the steps. The procedural text material provided by the researcher to the students was How 

to Make Orange Juice and How to Make Bhinte Biluhuta (a typical food from Gorontalo). 

As a result, students were quite motivated to learn and showed greater perseverance, 

interest, and effort in understanding text structure and the appropriate use of vocabulary. 

These findings are in line with learning motivation theory, which states that motivation 

plays an important role in increasing student engagement and the quality of learning 

outcomes, especially in productive skills such as writing. Therefore, procedure texts are 

very important for improving students' writing skills because they can train logical and 

systematic thinking. To teach writing structure clearly, as well as to accustom students to 

giving detailed and understandable instructions, such as in recipes and guides. So that it 
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builds the skill of conveying ideas effectively and systematically in everyday life. 

Simultaneously, emotional intelligence and learning motivation contribute significantly 

to the ability to write procedural texts. These findings confirm that the success of writing 

skills is not only determined by mastery of linguistic aspects, but is also influenced by 

students' affective factors. The results of this study strengthen the previous research 

findings, which state that emotional and motivational factors are important predictors in 

English writing skills, while filling a research gap with a specific focus on procedure texts 

at the madrasah tsanawiyah level. This was strengthen with the study from Kusdina (2021) 

stated that Emotional intelligence is a significant factor influencing students’ academic 

success and also plays a vital role in the professional workplace. In line with the present 

study, students tend to show higher motivation when they are able to manage and utilize 

their emotions effectively. 

Therefore, procedure texts are an effective solution for improving students' writing and 

speaking skills. This research focuses on improving students' writing skills because at the 

junior high school level, students are in a transitional phase of cognitive development that 

requires the use of concrete, structured texts that are relevant to their daily activities. In 

this case, procedure text is considered an effective text genre to be applied in writing 

instruction. Moreover, procedure text contributes to strengthening the mastery of language 

features, such as the use of imperative sentences, action verbs, simple present tense, and 

sequencing words (first, then, next, finally). The consistent use of these linguistic elements 

provides opportunities for students to apply grammatical rules in context. As a result, the 

writing learning process becomes more meaningful because students not only understand 

the rules conceptually but also implement them directly in their writing. The achievement 

of this research objective will help motivate students to learn English in the Procedure text 

and other English language materials.  

The implications of this study indicate that teachers need to integrate learning strategies 

that support the development of students' emotional intelligence and learning motivation 

in writing instruction. Thus, improvements in procedural text writing skills can be 

achieved more optimally and sustainably. 

 

CONCLUSION  

This study concludes that emotional intelligence has a positive and significant 

relationship with students' motivation to learn English, particularly in the ability to write 

procedural texts. The better students are at managing their emotions, the higher their 
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motivation to improve their writing skills. These findings have important pedagogical 

implications, especially for English teachers and school administrators, as they suggest 

that integrating emotional intelligence development into classroom practices and school 

programs can improve student motivation and learning outcomes. For example, teachers 

can incorporate activities that develop self-awareness, emotion regulation, empathy, and 

reflective learning, while schools can provide a supportive environment and counseling 

guidance that promotes students' emotional growth and motivation. 

However, this study has several limitations. First, the sample size is relatively small 

and was taken from a specific educational context, which may limit the generalizability of 

the findings. Second, the study relied on self-reported questionnaire data, which may be 

subject to response bias and may not fully reflect students' actual emotional competence 

or writing performance. Third, the use of a correlational design does not allow for strong 

causal conclusions about the impact of emotional intelligence on motivation and writing 

skills.Therefore, future research should involve larger and more diverse samples from 

different schools and regions, include additional variables such as learning strategies, 

teacher support, or classroom climate, and use a mixed approach combining quantitative 

surveys with qualitative interviews or classroom observations. Further studies should also 

include direct and objective assessments of students' writing performance and apply 

experimental or quasi-experimental designs to test the causal impact of emotional 

intelligence training on students' motivation and English learning achievement. 
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